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Manurewa High School and Moving Forward Ltd: A partnership enskilling and valuing our Adults of Tomorrow (slide 1)

Open: Play "I am Nico" DVD introduction.

Nico is one example of the many diverse, blind and vision impaired students Moving Forward works with. He is one of the many young people in New Zealand who is blind or has severe vision impairment and whose family and support teams struggle with the gaps, bureaucracy and fragmentation of the Life Skills service here.

This presentation is about ‘Life Skills’ programming with Students who have vision impairment in New Zealand. It overviews an example of effective Life Skills programming in New Zealand (NZ), that of the partnership between Manurewa High School and Moving Forward Ltd 

(slide 2: quote)

 ‘Life Skills’ programming for a blind or vision impaired student is not always a priority in NZ education even though such skills are a necessity for life post school. Kevin Carley, a person who has vision impairment, summed this up aptly by stating

"The two things I use every day of my life are social skills and orientation and mobility skills ....

Those were the lowest priorities for my teachers when I was in school"(K Carley, person with VI 1980’s speech to ICEVI)

So what are "Life Skills"?

Life Skills, such as getting around (or Orientation & Mobility-O&M- skills) and social skills, are components of what we include in the Expanded Core Curriculum (ECC) for blind and vision impaired students. 

The expanded core curriculum includes not only the traditional subjects of English, Maths, Literacy and so on, but also (slide 3:quote) "includes a specific body of knowledge and skills (not inherent ... in the regular curricula) that learners who are blind or vision impaired need to develop" Source: Stepping Stones:Guidelines to the Expanded Core Curriculum, VEA, 2005

(slide 4 overview of ECC).

The ECC includes: 
· Communication modes (e.g. Braille, large print, tactile)

· Visual efficiency skills (e.g. aids, use of vision)

· Physical Abilities (e.g. strength, endurance, posture and gait)

· Orientation & Mobility (e.g. motor development, mobility devices, getting around skills)

· Social Skills

· Living Skills (home, self, community management)

· Technology

Source: Stepping Stones:Guidelines to the Expanded Core Curriculum, VEA, 2005

In New Zealand, service providers and educationalists for the blind advocate that ALL students who have vision impairment should have the ENTIRE ‘expanded core educational curriculum’. 

However, reality and what is advocated, are often at great variance.

So how do students in New Zealand typically access the expanded core curriculum?

Specially trained teachers working with blind and vision impaired students (Resource Teachers: Vision-RTVs) usually support students who have vision impairment using an itinerant model of service delivery. That means that they have a caseload of children and they travel from school to school. They typically support and enskill with regard to accessing school subjects via technology, Braille, large print, and aids. They do not provide specialist ‘Life Skills’ programming to the students on a regular basis. 

To access Life Skills aspects of the ECC students are referred to the relevant specialist by the RTV, through the Individual Education Programme, or IEP, process, for short programmes and only IF funding is available.

Funding for Specialist services is mostly provided by the students ORRs funding.

The Ongoing Renewable Resource Scheme (ORRS) is a sum of money attached to the student and designed to support his or her extra educational requirements due to having a disability. 25% of this funding is directed by the Ministry Of Education to be used for "specialist educational support". This includes Occupational Therapy, Physiotherapy, O&M, Behaviour assessment, Speech Therapy and so on. You can see, for a student, such as Nico, who has more than blindness as a barrier to accessing curricula, that the ‘specialist’ funding is quickly depleted. (slide 5: Nico photo)

The remaining 75% of the students ORRS funding is typically used for school based needs, such as teacher aide and some specialist vision teacher resourcing. 

Although there are documented guidelines for using a students ORRS funding, it is, basically, used at the discretion of the school or its delegated fundholder agency. 

And ...

As noted by Kevin Carley, many teachers and school managers fail to see the learning of ‘Life Skills’, such as learning to travel independently or develop social and daily living skills, as a high priority. 

Many schools in New Zealand prioritize the more traditional and medically based interventions, such as OT, Physio, Speech Language, over those more directed toward developing independent ‘Life Skills’. 

Students access to the Life Skills aspects of the ECC is therefore variable, based on case by case, discretional, and bureaucratically managed decisions on what to prioritise. 

The resultant reality is that most ORRS fundholders limit their area of funding responsibility to ‘within the school gates’ only. 

Service providers, also, limit services because of the frustrating amount of paperwork, time and energy that is needed to access, maybe, 5 or10 hours at a time to provide services. Further, services provided within the school gates only may not be meaningful for later life as they can only be taught within the artificial school environment.

The end result is that many many students who have vision impairment miss out on learning skills needed to ‘get to and from work or access their community in an independent manner’, cross roads or manage their home and personal care. Students, like Nico, receive a few consultative ‘Life Skills programming’ hours within the school environment but nothing at home, in the community or where he most needs such skills to be ready for the post school world. This is unless the service is funded from elsewhere, possibly by the family.

(slide 6: Manurewa High School)

The partnership of Moving Forward and Manurewa High School is challenging all of the issues above. Both parties believe that Life Skills programming, as part of the expanded core curriculum for students who have vision impairment, is not only a RIGHT but a normal, natural part of the education of such students.

Manurewa High School is in South Auckland. It is situated in an area often perceived as ‘difficult’ and ‘dangerous’. Its over 2000 students are culturally diverse and often come from low income families. 

Services to blind and vision impaired students at Manurewa High School are different in that it does not use the itinerant model to allow its students to access the Expanded Core Curriculum. For the last 45 years (Slide 7: Mission statement) Manurewa High School has had a Visual Resource Centre (or VRC), located on campus. It is where specialist teachers, teacher aides and Life Skills service providers all come together on campus on a day to day basis to provide traditional and expanded core curriculum subjects to students who have vision impairment. Their goal has been to (slide 8) "Encourage and empower blind and vision impaired students to achieve in all aspects of their lives through education, communication and self advocacy".

The students use the centre for extra support to access the print world of their education as well as to connect and work with their O&M/Life Skills specialists. The VRC is also seen as a place where the students who have Vision Impairment can be a part of a group, rather than the ‘only blind kid in the school’. It is commonplace to see students, with vision impairment, wandering around Manurewa High School campus (slide 9: student at MH in the crowd)

In fact, students with Vision Impairment come from many different parts of New Zealand to attend the Manurewa High School VRC.

Teachers and teacher aides typically provide students with support such as (slide 10: list of typical class type supports)

· In class, usually 1:1 to access print aspects of the session

· Accessing Tests using reader writers and by pre preparing alternative format

· Pre-preparing alternative format for classes

· Accessing and using adaptive technology to assist with learning

· Daily follow up/reinforcement of Life Skills aspects of the ECC

· 1:1 support in practical subjects such as wood work and cooking

· On trips and camps

Until recently the VRC had 2 RTVs on site and a team of usually 5-7 Teacher Aides for 13-20 students. One teacher has, last year, retired after 32 years developing the VRC and promoting the ‘Life Skills’ needs of the students studying there (slide: 11: J Farmer). This advocacy and belief still continues.

For students who have vision or other disabilities, such as hearing, behavior, and/or learning, Manurewa High School offers a range of educational options. (Slide:12 options)

Mainstream: where support is taken into the regular class room

Integrated Learning Centre (ILC): where students do not need to move between classes and the curricula is delivered in a home room based environment with extra learning support 

Education Support Centre(ESC): where students receive a specifically designed curricula and teaching support, in a home room environment, tailored to those with learning/behaviour disabilities. ESC students curricula has a high component of Life Skills. 

Over the last few years Manurewa High School has contracted for its Lifes Skills part of the expanded core curriculum with Moving Forward. 

Moving Forward is a new company in New Zealand, having only been in existence for 12 years. Recently we have chosen to grow and offer alternatives to traditional service delivery (slide: 13 goal). Its goal is ...

To provide cost effective, holistic, specialist Life Skills services to people in New Zealand who have vision impairment, and other disabilities, using a business model approach, with a ‘team’ philosophy where Specialists, and supporters, provide lifes skills programming in mobile offices under a flat structured company. 

Moving Forward believes that the current ‘specialist only’ model of service delivery does not work well. Factors such as limited funding, lack of priority, diversity of cultures, and range of additional disabilities all impact on the students, and their family’s ability to develop in the area of ‘Life Skills’. 

We, therefore, believe that every person in the students life has a role to play in encouraging, supporting and teaching Life Skills such as O&M and Daily Living skills with the student. 

Moving Forward therefore advocates for levels of service delivery over the post graduate trained O&M Specialist only model in use today. 

(slides: 14 & 15: levels of competence)

Introductory:

Competent in using guiding

Basic understanding of Vision Impairment

Supporter:

Competent in Teaching guiding/indoor O&M/Familiarisation in controlled settings/under supervision

Experience under blindfold

Observed sessions teaching 

Role released teaching

Specialist:

Professional theory competence

General O&M competencies (In house)

Developmental O&M competencies

It uses an apprenticeship model to train its staff along the levels until the staff member has reached Developmental Specialist Practitioner level. 

This model is highly practical and staff are able to provide restricted services as they meet competencies. 

The "Levels" model of training and apprenticeship is supported by New Zealand Qualifications Authority credentials across the levels, for example: (Slide 16: Units)

· 1820: Competent to use guiding

· 20379: Competent to Teach O&M in Controlled Settings/supervised

· 17816: Competent in Professional Level Vision Impairment field Theory

· 8576: Competent as a Developmental O&M

See http://www.nzqa.govt.nz/ for information

Looking at new models of service delivery that provide more efficient and cost effective service delivery while keeping standards high is timely as Government Ministers and Departments, such as the Ministry of Education, agree that greater efficiency, sustainability and flatter structures are needed in the field of Life Skills services to those with disabilities.

In Jan 09 Paula Bennet, Minister for Social Development and Disabilities noted to me:

(slides: 17&18)

"I am very aware of the need for improved models of service delivery (for disabled people) from those that have operated in the past ... work is already under way to put the following actions into place ...

· more flexibility so that services are better tailored to meet the specific needs of individuals

· greater use of direct funding..and pooling of funding across service lines

· alignment of rules and policies by government agencies ... to ensure they (disabled young people) can make successful transitions from school

· all government agencies ... to work together ... ensuring that the package of services for the client is well co-ordinated

these actions will help bring about the efficiency and flatter structures for which you have identified a need

I agree with you on the need to train ... others in the community who care for disabled people on an informal basis" (Jan 2009)

The MOE in NZ has also noted that it is looking to the future to work toward "a more sustainable O&M service delivery model" (March 09)

Typical Life Skills programmes offered by Moving Forward at Manurewa High School include: 

(slides: 19-30 of students reflecting statements following)

· Learning how to plan and take trips on public transport

· Learning how to cross a range of roads safely, not just route specific but using a generalisable problem solving strategy

· Learning how to access information about jobs 

· Learning how to interact with people personally or on the phone to solicit information

· Learning how to manage/fix your aids (vision, hearing or other)

· Learning how to cook and manage the kitchen

· Learning how to access sports activities and developing habits of fitness (an important aspect to wellbeing often neglected)

· Supporting and training paraprofessional staff and families to provide daily reinforcement of skills being learned

· Support of families to allow their students to become independent in what ever manner that best meets their abilities

· Developing self responsibility and problem-solving habits 

Students at Manurewa High School begin working on their development of ‘Life Skills’ right from year 9. The last year of school is seen as a priority for students to develop and action a ‘transition from school plan’. Where they are supported to transition into the next step in their life by the team at the school (slide 31&32: A student’s transition plan).

Anna’s Transition from School Plan

· I will contact Kickstart and organize an enrolment pack to be sent

· I will fill in and send pack if I am still interested

· I will organize a visit/interview if I need more information

· I will follow up if I haven’t heard

· I will research the option of Early Childhood teacher aiding as a back up to kick start

· I will look though the internet for contacts and options

· I will arrange and visit with providers and educators to gain more information

· I will prepare a range of questions for asking providers/educators

· I will contact the Royal New Zealand Foundation of the Blind to alert them that I am leaving school and ensure I am on their system

· I will find out about RNZFB process and services

The coming together of Moving Forward, with its philosophies that all people are involved, and can be credentialed to, provide various levels of Life Skills to students who have vision impairment. Its flat structure, solutions based outlook and flexible service delivery options ...

with the Manurewa High School ‘set up’ and belief in the importance of such learning has allowed both parties to offer what has been advocated for by many: access to the entire Expanded Core Curriculum as an educational right for blind and vision impaired students.

... So for the future ...

Are we there yet, as far as Moving Forward wants Life Skills service delivery to be?...

The answer is NO ...

Not yet, but (Slide: 33 Picture of door opening)

Perhaps the time is right with Government, and their departments opening the door- just a little- to look for alternatives to the status quo, and fundholders, such as Manurewa High School willing to try creative models of service delivery ... who knows, but if one can do it why not others?

(slide 34: title of presentation)

Thank you

